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AP Seminar 2017-18 Course Syllabus                 
 
 
 
Course Description 
AP Seminar is a foundational course that engages students in cross-curricular conversations that explore the complexities of academic 
and real-world topics and issues by analyzing divergent perspectives. Using an inquiry framework, students practice reading and 
analyzing articles, research studies, and foundational literary and philosophical texts; listening to and viewing speeches, broadcasts, 
and personal accounts; and experiencing artistic works and performances. Students learn to synthesize information from multiple 
sources, develop their own perspectives in research-based written essays, and design and deliver oral and visual presentations, both 
individually and as part of a team. Ultimately, the course aims to equip students with the power to analyze and evaluate information 
with accuracy and precision in order to craft and communicate evidence-based arguments. 
 
Course Grading Policy 
Grading for the course will follow Arlington Community Schools Board policy for weighted grades: 

For Advanced Placement (A.P.) courses, teachers will add five (5) points to each quarter grade and five (5) 
points to each semester exam grade. Points shall not be added to the final semester grade. Students enrolled in 
Advanced Placement courses are expected to sit for the standardized AP exam.  Students who fail to sit for the 
standardized AP exam will not be awarded the additional points attributed to the AP class. Quarter and semester 
grades received throughout the school year will be adjusted to reflect the student’s failure to sit for the 
standardized AP exam. [policy 4.600] 

 
Calculation for high school GPA will follow the following guidelines: 
 

Grade Value AP Course 
A 93-100 5.0 
B 85-92 4.0 
C 75-84 3.0 
D 70-74 2.0 
F Below 70 0.0 

 
Point Distribution - Grades for the course are based on total points. Assignments have the following values.   

Summer Work   50 pts 
Classwork / Participation 25 pts 
Quizzes   50 pts 
Tests    100 pts 

 
Course Final Exam and Fee 
End-of-Course Exam is Thursday, May 8th In addition to the College Board End-of-Course Exam, AP Seminar students will also 
complete a course final exam. The course final exam will mimic the College Board exam format. AHS exemption policy will apply. 
Fee: $141 Due October 6, 2017 
 
Behaviors for Success 
Participation Evaluation will be based on how student participation (attendance, comments, ideas, and questions) enhances our overall 
collective understanding through critical discussion and listening. Student level of participation will be ranked using the following 
categories: 

1. Highly Effective Participant: near perfect attendance; insightful questions and comments; clearly does the reading and goes 
beyond by introducing other relevant materials 

2. Consistent Participant: consistent attendance; thoughtful questions and comments; clearly does the reading 
3. Occasional Participant: regular attendance; sporadic involvement in discussions; often based on personal opinion rather 

than analysis of class materials 
4. Observer: regular attendance; does not get involved in class discussions 
5. Occasional Observer: sporadic attendance; no participation in class 

Organization Students are expected to maintain an organized notebook for the course. The notebook should not include materials 
from other courses. Course materials will be distributed both via soft and/or hard copies. Students may request copies of materials 
that are housed online. I allow each student to determine how to organize his or her notebook; however, I am always available to 
assist. 
Community The course is designed as a project-based learning experience. Students will participate in collaborative teams 
throughout the majority of the class. Therefore, it is imperative that the class maintains a respectful environment and encourages 
open dialogue in both peer-to-peer and student-to-teacher communications.  
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Homework/Tutoring 
Homework will be announced at the end of each class period and will be posted in Schoology. Homework is assigned with the intent 
of providing additional practice of new concepts or preparatory reading. For this reason, late homework is not accepted and alternative 
assignments may be provided for missing work. Tutoring is available before and after school and during STRIPES, please email me 
for specific times and dates. 
 
Make-Up Work Policy: 
Students with EXCUSED absences will be allowed the same number of days to make-up any missed assignments. For example, if a 
student is absent for one day, he or she will have one day to make-up the missed work, two days absent will allow for two days to 
make-up the work. The student will be required to take a test on the appointed day if the test was announced prior to the absence; 
exceptions are made if new material is covered during the missed day(s). IT IS THE STUDENT’S RESPONSIBILITY TO MAKE-
UP ANY MISSED ASSIGNMENTS. 
 
CollegeBoard Policy on Plagiarism and Falsification or Fabrication of Information 
A student who fails to acknowledge the source or author of any and all information or evidence taken from the work of someone else 
through citation, attribution, or reference in the body of the work, or through a bibliographic entry, will receive a score of 0 on that 
particular component of the AP Seminar and/or AP Research Performance Task. In AP Seminar, a team of students that fails to 
properly acknowledge sources or authors on the Team Multimedia Presentation will receive a group score of 0 for that component of 
the Team Project and Presentation. 
A student who incorporates falsified or fabricated information (e.g. evidence, data, sources, and/or authors) will receive a score of 0 
on that particular component of the AP Seminar and/or AP Research Performance Task. In AP Seminar, a team of students that 
incorporates falsified or fabricated information in the Team Multimedia Presentation will receive a group score of 0 for that 
component of the Team Project and Presentation. 
 
Prerequisite 
Students must first complete AP Seminar, including the end-of-course exam and all required performance tasks, to develop the skills 
necessary to succeed in AP Research. Students who score a 1 or 2 on the AP Seminar End-of-Course Exam are still eligible to enroll 
in AP Research but might need additional support and guidance during the course. 
 
Rescoring 
AP Seminar and AP Research Performance Tasks, as well as the AP Seminar End-of-Course Exam, are composed entirely of free-
response questions or presentations, and therefore will not be rescored. Students may obtain their AP Seminar End-of-Course Exam 
Free-Response booklets for a fee. No comments, corrections, or scores are included. Booklets for exams whose sources are not 
released on the College Board website (for example, late-testing exams) are not available 
 
Student Extended Absence and Performance Tasks 
Refer to the information on the College Board AP Capstone website for information concerning extended absences and course grades. 
https://apstudent.collegeboard.org/takingtheexam/exam-policies/ap-capstone-policies 
 
QUEST Framework 
In the AP Capstone program, students consider and evaluate multiple points of view to develop their own perspectives on complex 
issues and topics through inquiry and investigation. AP Capstone gives students the following pedagogical framework (“QUEST”) to 
develop, practice, and hone their critical and creative thinking skills as they make connections between various issues and their own 
lives: 

• Question and Explore: Questioning begins with an initial exploration of complex topics or issues. Perspectives and 
questions emerge that spark one’s curiosity, leading to an investigation that challenges and expands the boundaries of 
one's current knowledge. 

• Understand and Analyze Arguments: Understanding various perspectives requires contextualizing arguments and 
evaluating the authors’ claims and lines of reasoning. 

• Evaluate Multiple Perspectives:  Evaluating an issue involves considering and evaluating multiple perspectives both 
individually and in comparison to one another. 

• Synthesize Ideas:  Synthesizing others’ ideas with one’s own may lead to new understandings and is the foundation of a 
well-reasoned argument that conveys one’s perspective. 

• Team, Transform, and Transmit:  Teaming allows one to combine personal strengths and talents with those of others to 
reach a common goal. Transformation and growth occur upon thoughtful reflection. Transmitting requires the adaptation 
of one’s message based on audience and context. 

 
This process is recursive, not linear. This recursive process allows students to go back and forth between the processes as they 
encounter new information.  
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Assessment Overview 
In AP Seminar, students are assessed with two through-course performance tasks and an end-of-course exam. All three assessments 
are summative and will be used to calculate a final AP score (using the 1 to 5 scale) for AP Seminar. 
 
Team Project and Presentation: 20% of AP Seminar Score  

Component Length Scoring Method Weight 
Individual Research Report (IRR)  1,200 words College Board scored 50% of 20% 
Team Multimedia Presentation & Defense (TMP)  
 

8 – 10 minutes, plus 
defense questions Teacher scored (group score) 50% of 20% 

 
Individual Research-Based Essay and Presentation: 35% of AP Seminar Score	  

Component Length Scoring Method Weight 
Individual Written Argument (IWA)  2,000 words College Board scored 70% of 35% 

Individual Multimedia Presentation (IMP) 6 – 8 minutes Teacher scored 20% of 35% 

Oral Defense (two questions from the teacher) < 5 minutes Teacher scored 10% of 35% 
 
End-of-Course Exam / 2 Hours 45% of AP Seminar Score (May 8th, 2018)	  

Component Length Scoring Method Weight 
Understanding and Analyzing an Argument (3 
short-answer questions) 

Suggested time:  
30 minutes College Board scored 30% of 45% 

Evidence-Based Argument Essay (1 long 
essay) 

Suggested time:  
90 minutes College Board scored 70% of 45% 

 
Role of the Teacher 
Performance Task 1 
     Teachers: 

• must ensure students are aware of the task, timeline, components, and scoring criteria 
• may explore issues, discuss topics and perspectives, and/or question students as necessary 
• oversee the formation of groups 
• may continue whole-class teaching of skills pertinent to the performance task as students are working on their research 

and/or presentations 
• may share the rubric with students 
• may encourage students to review each other’s work 

 
     Teachers may not: 

• assign, provide, distribute, or generate research questions for students 
• conduct or provide research/articles/evidence for students 
• write, revise, amend, or correct student work 
• give specific, directive feedback to individual groups 
• reveal defense questions to students prior to the presentation 

 
Performance Task 2 
     Teachers: 

• must ensure students are aware of the task, timeline, components, types of and sample generic questions for the defense, 
and scoring criteria 

• may lead discussion of the stimulus material, discuss topics and perspectives, and/or question students as necessary 
• may continue whole-class teaching of skills pertinent to the performance task as students are working on their research 

and/or presentations 
• may share the rubric with students 
• may encourage students to review each other’s work 

      
     Teachers may not: 

• assign, provide, distribute, or generate research questions for students 
• conduct or provide research/articles/evidence for students 
• write, revise, amend, or correct student work 
• give specific, directive feedback to individual students on their work 
• provide or identify specific defense questions a student will be asked prior to his or her defense 
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AP Seminar 2017-2018 
Course Overview 

Semester 1 Semester 2 
Quarter 1 Quarter 2 Quarter 3 Quarter 4 

Unit 1 
Unit 2 
Unit 3 

Unit 4 
PT1 

PT1: Presentations 
Stimulus Released 

PT2 

PT2: Presentations 
Digital Portfolio April 30, 2018 

EOC May, 8 2018 
 
Unit 1: Introduction to AP Seminar, Summer Assignment, & QUEST Overview 
 
Unit Learning Objectives 

LO 1.2A: Retrieving, questioning, organizing, and using prior knowledge about a topic. 
LO 1.3A: Accessing and managing information using effective strategies. 
LO 1.4A: Evaluating the relevance and credibility of the source of information in relation to the inquiry. 
LO 1.5A: Identifying the information needed for the context of the inquiry. 

 
Unit Resources 
 AP Seminar Workshop Handbook and Resources 
 QUEST Framework Handout 
 Lenses Graphic Organizer 
 AP Capstone Policy on Plagiarism and Falsification or Fabrication of Information (stated above) 
 
Lesson 1: Course Expectations Overview 
Lesson 1 introduces students to the course syllabus and explains the assessment structure. Students are provided links to the 
CollegeBoard website and student page for AP Seminar. Course expectations, AP Capstone policies and school policies are discussed. 

  
Lesson 2: Summer Assignment  
Lesson 2 introduces students to the QUEST Framework in a low-stakes research environment. The purpose of the assignment is to 
encourage students to dive-deeply into the analysis of a seemingly simple task – recommending an app. Not only does the 
implementation of the QUEST Framework provide a solid research foundation for the task, it also highlights its applicability to their 
everyday life. Task 2 allows students to reflect upon their completion of the task and establishes the norm of reflection in the course. 
 
Task 1 Technology Recommendation  

Directions: In the fall, AHS is integrating technology that will support and enhance your learning. You will receive an iPad 
Pro iOS 10.3. Our everyday experiences in the classroom are shifting and will begin to look very different from our 
traditional modes of learning. The possibilities are endless! With this in mind, I want you to take ownership of our 
technology implementation and offer your suggestions for resources that should be made available to you, your peers, and the 
teachers at AHS. For Part 2 of your summer assignment, you will complete the Technology Task Form. Your objective is to 
identify 5 apps that will enhance student learning on the iPad Pro. Assignment is due the first day of class. 
  
Question & Explore - Challenge and expand the boundaries of your current knowledge 

1) What questions do you find yourself asking during the beginning of the research? What is confusing? 
2) What keywords should you use to search for information about this topic?  

Understand & Analyze – Contextualize arguments and comprehend authors’ claims 
3) Select three apps that you are considering. What argument/claim does the developer make? 
4) What evidence does the developer use to support the stated claim in #3? 

Evaluate Multiple Perspectives – Consider individual perspectives and the larger conversation of varied points of view 
5) Read the reviews for the apps you are considering. What patterns or trends can you identify? 
6) Critical thinkers are aware that some arguments appeal to emotions, core values, personal biases and 

assumptions, and logic. Cite an example of each type of appeal found within the reviews of the app. Be sure to 
identify which app is being referenced. 

Synthesize Ideas – Combine knowledge, ideas, and your own perspectives into an argument 
7) Think critically about the apps that you are proposing for consideration. For each app, establish a well-defined 

argument that justifies the utility of the app and the value it would add to a technology-based learning 
environment. Write/Type your argument on the App Recommendation Form. 

Team, Transform, and Transmit – Collaborate, reflect, and communicate your argument in a method suited to your audience 
8) Complete the App Recommendation Form for each of the 5 apps that you are proposing for consideration. 
9) On the form, identify a possible counterargument that may be made against your recommendation. Provide a 

brief rebuttal. 
10) What have you learned during this research task? 
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Unit 1: Lesson 2 continued 

 
Task 2 Summer Assignment Reflection 

Directions: Complete the self-score rubric and provide a written reflection response addressing: 
1) What was the most challenging aspect? 
2) What did you learn? 
3) What would you recommend to make the assignment more valuable? 
4) Any other comments or thoughts	  

 
Lesson 3: Lenses Introduction 
Lesson 3 introduces students to the cross-curricular connections that are made throughout the course using the eight lenses identified 
in the course and exam description – environmental, scientific, economic, political and historical, artistic and philosophical, cultural 
and social, futuristic, ethical. The task asks students to organize the student-selected articles from the summer assignment into 
categories according to lens. (The Summer Assignment Part 3 required students to identify 5 sources of information on the topic of 
Technological Unemployment.) The activity not only introduces the lenses, but also identifies trends and bias in their research article 
selections. 
 
Task 1 AP Seminar Lens Graphic Organizer 

Directions: Students receive a copy of the AP Seminar Lenses Graphic Organizer 
Individual: Review the Lenses graphic organizer 
Group: With a partner, discuss the types of topics that you might find when researching each lens. Write your group 
findings on the chart paper and post on the wall. 
Whole Class: Complete a gallery walk of the findings and use the post-it notes to provide 2 pieces of feedback. 

 
Task 2 Summer Assignment Lens Activity 

Directions: Read and review the Technological Unemployment articles selected by your group members.  
1) Collaborate with your group to create a spreadsheet that organizes each article by appropriate lens(es). 

- What trends do you notice? 
- Be prepared to share your findings with the class. 

 
Task 3 Whole-class Instruction  
 Directions: page 75 AP Seminar Workshop Handbook and Resources 
 
Unit 2: The Elements of Argument 
 
Unit Learning Objectives 

LO 2.1A: Employing appropriate reading strategies and reading critically for a specific purpose. 
LO 2.1B: Summarizing and explaining a text’s main idea or aim while avoiding faulty generalizations & oversimplifications. 
LO 2.2A: Explaining and analyzing the logic and line of an argument. 
LO 2.2B: Evaluating the relevance and credibility of evidence used to support an argument, taking context into consideration. 
LO 2.2C: Evaluating the validity of an argument. 
LO 2.3A: Connecting an argument to broader issues by examining the implications of the author’s claim. 
LO 2.3B: Evaluating potential resolutions, conclusions, or solutions to problems or issues raised by an argument. 
LO 4.3A: Attributing knowledge and ideas accurately and ethically, using an appropriate citation style. 
LO 5.1C: Communicating information through appropriate media using effective techniques of design. 
LO 5.1E: Engaging an audience by employing effective techniques of delivery or performance. 
LO 5.2A: Providing individual contributions to overall collaborative effort to accomplish a task or goal. 
LO 5.2B: Fostering constructive team climate, resolving conflicts, & facilitating the contributions of all team members to 

address complex, open-ended problems. 
LO 5.3A: Reflecting on and revising their own writing, thinking, and creative processes. 
LO 5.3B: Reflecting on experiences of collaborative effort. 

 
Unit Resources 
 AP Seminar Course Exam Description 

AP Seminar Workshop Handbook and Resources 
Critical Reading Handout 
Lenses Graphic Organizer 
AP Seminar Reader Comments 2017 EOC 
Greene, Stuart, and April Lidinsky. From Inquiry to Academic Writing: A Text and Reader. 2nd ed. Boston: 

Bedford/St.Martins, 2008. 
Pink, Dan. The Puzzle of Motivation TED. Jul 2009. Lecture (Speech, personal account) 



	   6 

 
Unit 2 continued 

 
Lesson 1: What is an Argument? Presentation 
Lesson 1 begins by assessing students’ prior understandings of an argument through group presentations. The assignment also allows 
the teacher to formatively assess group dynamics. After each presentation, students provide oral feedback to the presenters regarding 
overall design, content, and presentation skills. Lesson 1 culminates with whole-class instruction on the basics of multimedia design 
and the expectations of group roles. Additional instruction on these elements is provided throughout the course.  
 
Task 1   Argument Research and Presentation 

Directions: Within teacher assigned groups create a presentation that answers the question: What is an Argument?  
§ 10-slides  
§ 5-8 minutes 
§ Cite all sources 

 
Task 2 Argument Presentation Self-Reflection Response 

Directions: In an essay response, reflect on your experience with the task addressing each of the following questions: 
Presentation Skills 

1) Identify 2 areas of strength and how you can continue to foster these skills 
2) Identify 2 areas of weakness that need improving upon and how you plan to work on these areas 
3) What did you learn about yourself? 

Content 
4) What did you like about the content of your presentation? 
5) What would you do differently? 

Peer-to-Peer Learning 
6) What did you learn from your peers during this process? 

Conclusion 
7) Was this a valuable lesson? 
8) What could I (Mrs. Perrigin) do to make this a more effective introductory project? 

 
Task 3 Post-Presentation Whole-Class Instruction  

Directions: Complete the guided notes “Tips for Engaging Your Audience When Making Oral Presentations” (page 107 AP 
Seminar Workshop Handbook) 

 
Lesson 2: AP Seminar Vocabulary and Critical Reading Skill Development 
Lesson 2 introduces students to the terminology that will be used throughout the course. The purpose of the lesson is to ensure that 
students have an understanding of the correct definition of the terms and to clarify any misconceptions. The terms are pulled directly 
from the learning objectives and the glossary provided during AP training. Task 2 requires students to read and annotate a document 
describing how to complete a close read. The material is found on the University of Washington writing center’s website. 
   
Task 1  AP Seminar Vocabulary  

Directions: Define the following terms and concepts (page 119 AP Seminar Course and Exam Description)
• introduction 
• reasons 
• evidence 
• commentary 
• concession 
• refutation 
• rebuttal 
• conclusion 
• implication 
• bibliography 

• coherence 
• transitions 
• perspective 
• credibility 
• validity 
• scope 
• investigation 
• generalizability 
• thesis 
• divergent 

• resolution 
• assumption 
• primary source 
• secondary source 
• Boolean 
• peer-reviewed 
• relevant 
• reliable 

 

 
Task 2 Critical Reading Practice and Quiz 
 Directions: Read and annotate the Close Reading document.  
 Text: http://depts.washington.edu/owrc/Handouts/Close%20Reading.pdf 
 
Lesson 3: Elements of an Argument 
Lesson 3 asks students to synthesize and apply the information learned in Lessons 1 and 2 by correctly identifying the elements of an 
argument in a transcript of a TEDTalk. Task 3 provides the teacher the opportunity to clarify any misconceptions and facilitate a class 
analysis of the argument using the template provided during AP Training.  
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Unit 2: Lesson 3 continued 
 
Task 1 The Puzzle of Motivation TEDTalk by Dan Pink 
 Directions: While viewing the TEDTalk, take notes and try to identify the main claims of the argument. 
 Link: https://www.ted.com/talks/dan_pink_on_motivation 
 
Task 2 Transcript Annotation 

Directions: Utilizing the close reading strategies from the previous lesson, annotate the transcript of the talk and identify the 
elements of an argument. Compare your notes with a peer and be prepared to share with the class. 

 
Task 3 Whole-Class Instruction  

Directions: Complete the argument analysis template. Argument Analysis page 62 AP Seminar Workshop Handbook and 
Resources Participate in group discussion. 

 
Lesson 4: Introduction to the Rubric 
Lesson 4 requires students to analyze the scoring rubric for PART of the EOC and to familiarize themselves with the AP Reading 
scoring comments from the 2017 EOC. The purpose of the tasks is to increase student awareness of common mistakes and encourage 
students to be mindful of the rubric criteria when completing similar practice tasks.  
 
Task 1 Rubric Analysis and AP Reader Comments 

Directions: Read the EOC Part A Scoring Rubric and summarize the focus of each row. Then read the AP Reader scoring 
comments and identify skills you could work on in order to avoid similar mistakes. Discuss your findings with a partner. 

  
Unit 3: The Economics of Time 
 
Unit 3 Learning Objectives 

LO2.2B: Evaluating the relevance and credibility of evidence used to support an argument, taking context into consideration. 
LO2.3A: Connecting an argument to broader issues by examining the implications of the author’s claim. 
LO5.1B: Adhering to established conventions of grammar, usage, style, and mechanics. 
LO5.1C: Communicating information through appropriate media using effective techniques of design. 
LO5.2A: Providing individual contributions ti overall collaborative effort to accomplish a task or goal. 
LO5.2B: Fostering constructive team climate, resolving conflicts, and facilitating the contributions of all team members to 

address complex, open-ended problems.  
LO5.3B: Reflecting on experiences of collaborative effort. 

 
Unit Resources  

Keynes, John Maynard. Essays in Persuasion, New York: W. W. Norton & Co., 1963, pp. 358-373.(foundational, philosophical) 
Khan, Gulnaz. Life on the Longest Train Ride Through India. National Geographic. 17 August 2017. 
Time Famine vs Time Affluence artwork Boston Globe (artistic work) 
In Search of Lost Time: Why is everyone so busy? The Economist Christmas Edition 
Perlow, Leslie. The Time Famine: Toward a Sociology of Work Time. Administrative Science Quarterly. Vol 44(57-8) 1999. 
(research study) 

 
Lesson 1: Analyzing an Argument 
Lesson 1 provides students with an article similar to the ones found in the stimulus materials. The article provides perspectives from 
both an economic and futuristic lens. The material is complex and written in an elevated academic language. The purpose is to 
increase student stamina in reading longer, more challenging material. The main idea is developed throughout the article and requires 
students to make connections between complex examples and synthesize abstract ideas.  
 
Task 1 Economic Possibilities for our Grandchildren by John Maynard Keynes 
 Directions: Read and annotate the article. Identify the line of reasoning the connections between claims. 
 
Task 2 Pairing Activity 

Directions: In teacher-assigned groups of two, answer the following questions: 
1) Identify the author/speaker’s argument, main idea, or thesis.  
2) Explain the author’s line of reasoning by identifying the claims used to build the argument and the 

connection between them. 
3) Evaluate the effectiveness of the evidence the author uses to support the claims made in the argument.   
4) Share findings 
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Unit 3: Lesson 1 continued 

 
Task 3: Whole-Class Instruction 
 Directions: Introduce students to Types of Claims (material source: From Inquiry to Academic Writing: A Practical Guide) 

1) Claims of Fact: assertions (or arguments) that a condition has existed, exists, or will exist.  
a. made by individuals who believe that something is true; but claims are never simply facts, and 

some claims are more objective, and so easier to verify, than others. 
b. debatable – based on factual information but not necessarily true 
c. utilize interpretations of evidence derived from inference 

2) Claims of Value: expresses an evaluation of a condition that has existed, exists, or will exist 
a. presents a judgment of which is sometimes signaled by value-laden terms ugly, beautiful etc. 
b. may be conveyed by tone and attitude 

3) Claims of Policy: argument for what should be the case; it is a call for change 
a. signaled by words like should or must 

 
Task 4: Identifying Claims 

Directions: Utilizing the Keynes article, identify the types of claims made in the argument and explain your rationale 
Material source: From Inquiry to Academic Writing: A Practical Guide  

 
Lesson 2: Article Analysis and OPTIC Strategy 
Lesson 2 utilizes the National Geographic travel essay Life Aboard the Longest Train Ride in India, which is accompanied by a 
compilation of 38 photos. Task 1 provides students additional practice with analysis and Tasks 2-3 introduce the OPTIC strategy for 
viewing texts and require a group presentation. 
 
Task 1: Critical Reading 

Direction: Employ the critical reading strategies from Unit 2. 
Text Link: http://www.nationalgeographic.com/travel/destinations/asia/india/life-on-the-longest-train-ride-through-india/ 

 
1) Identify the author/speaker’s argument, main idea, or thesis.  
2) Explain the author’s line of reasoning by identifying the claims used to build the argument and the 

connection between them.  
3) Evaluate the effectiveness of the evidence the author uses to support the claims made in the argument.   
4) Be sure to address the following components of the argument 

§ main idea 
§ tone 
§ assumptions 
§ context 
§ perspective 
§ line of reasoning 

 
Task 2: OPTIC Strategy 

Directions: Employ the OPTIC Strategy and evaluate the assigned visual images in the photo essay 
 

1) You will analyze each of the OPTIC components of the picture(s) together as a whole group to get a group 
consensus of the picture(s). Each member of the group will select one or two of the OPTIC elements to 
evaluate all of the assigned photos. 

2) Each member will write a complete, detailed response using his/her selected element (OPTIC). Written 
responses will be combined as a group to turn in for the written assessment of this assignment.  Write in 
formal voice with an eye to detail and analysis. Identify member roles in the heading of the document.  

 
Task 3: Oral Presentation 

Directions: Each group will orally present your OPTIC findings to the class and the Argument of the Art (if found).  The 
member responsible for writing the individual OPTIC element(s) will be the one presenting that component of the picture. 

 
Lesson 3: Pulling It All Together 
Lesson 3 serves as a mid-term evaluation point in the course to assess student understanding of concepts. The lesson asks students to 
implement the previously taught skills of interpreting, analyzing, and evaluating multiple perspectives. Students are asked to compare 
and contrast, establish and explain relationships, and to think critically about all of the articles in the unit, including the two newly 
introduced ones. Students complete an annotated bibliography of the source material. 
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Unit 3: Lesson 3 continued 
 
Task 1: Rhetorical Analysis 

Directions: Complete a Rhetorical Analysis – separating out the parts of an argument to better understand how the argument 
works as a whole. 
Article Links:  

Time Famine vs. Time Affluence  http://www.adsimpson.com/Time-Famine-v-Time-Affluence 
In Search of Lost Time: Why is everyone so busy? The Economist 

https://www.economist.com/news/christmas-specials/21636612-time-poverty-problem-partly-perception-
and-  partly-distribution-why 

Perlow, Leslie. The Time Famine: Toward a Sociology of Work Time.  
http://journals.sagepub.com/doi/abs/10.2307/2667031 

 
1) Identify the key elements: 

  Situation – what motivates the writer to write, often multifaceted 
 Purpose – response to a situation; what the writer is trying to accomplish 
 Claims – assertions that the author must justify and support with evidence  
 Main Claim / Thesis – controlling idea that crystallizes the writer’s main point 
 Minor Claim – assertion that requires support but does not shape entire essay 
 Audience – the readers whose opinions and actions the writer hopes to influence or change, language 

can help in identifying audience (syntax, diction) 
2) Complete an OPTIC analysis of the image Time Famine vs. Time Affluence 

 
Task 2: Annotated Bibliography 

Directions: Create an annotated bibliography that includes a brief summary of each source and a commentary about its 
usefulness to the inquiry along with the source’s citation.  

 
Task 3: Question Formulation Technique 

Directions: Students complete the Question Formulation Technique Handout and participate in a fishbowl discussion in order 
to refine and improve the questions. 

 
Task 4: Reflection 

Directions: in an 800-1000 word response, reflect on the activities of this unit. Identify the skills that you learned and the 
skills that you need to continue to build based on your experience with the texts in this unit. Lastly, describe what you have 
learned from your peers about your own inquiry strategies. 

 
 
Unit 4: Economics of Space 
 
Unit Learning Objectives 
 LO 1.1A: Contextualizing and identifying the complexities of a problem or issue. 
 LO 1.1B: Posing Questions and seeking out answers that reflect multiple, divergent, or contradictory perspectives. 
 LO 3.1A: Identifying, comparing, and interpreting multiple perspectives on or arguments about an issue. 
 LO 3.2A: Evaluating objections, and limitations of alternate, opposing, or competing perspectives or arguments. 
 LO 4.1A: Formulating a well-reasoned argument, taking the complexities of the problem or issue into consideration. 

LO 4.2A: Interpreting, using, and synthesizing qualitative and/or quantitative data/ information from various perspectives and 
sources to develop and support and argument. 

LO 4.2B: Providing insightful and cogent commentary that links evidence with claims. 
LO 4.3A: Attributing knowledge and ideas accurately and ethically, using appropriate citation style. 
LO 4.4A: Extending an idea, question, process, or product to innovate or create new understandings. 
LO 4.5A: Offering resolutions, conclusions, and/or solutions based on evidence considering limitations and implications. 
LO 5.1A: Planning, producing, and presenting a cohesive argument, considering audience, context, and purpose. 
LO 5.1D: Adapting an argument for context, purpose, and/or audience. 

 
Unit Resources 

Simberg, Rand.  “Property Rights in Space” The New Atlantis (philosophical) 
 http://www.thenewatlantis.com/publications/property-rights-in-space 

 Scoles, Sarah.  “Luxembourg’s New Law Lets Space Miners Keep Their Plunder”  
https://www.wired.com/story/luxembourgs-new-law-lets-space-miners-keep-their-plunder/ 

Crombie “Legislating for Humanity’s Next Step: Cultivating a Legal Framework for the Mining of Celestial Bodies”  
http://zenithadvisorsgroup.com/wp-content/uploads/2017/07/Space-Defense-Vol-10-No-1.pdf (research article) 
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Unit 4 continued 
 
Task 1: Critical Reading 

Directions: Unit 4 is designed to serve as a Mock Performance Task 1 with Guidance.  
For each source – 

1) # the paragraphs 
2) Mark the text looking for central and supporting claims, evidence, lenses, perspectives, etc. 
3) Be prepared to discuss in class  

 
Task 2: Team Norms 

Directions: Each team will establish a set of team norms. These are instructions for how your team will operate. 
 
Task 3: Create a Working Research Question  

Directions: Use the Research Question graphic and Creating a Question presentation notes to narrow and refine your 
questions. Follow the QUEST Framework and remember: The process is recursive and will experience many iterations. 

 
Task 4: Assign Lenses  

Directions: Assign lenses to individuals to research. Stick with lenses that make sense – political, economic, cultural, social, 
and ethical. Artistic may work depending upon your RQ. If you cannot find at least 4 credible, viable sources for your 
lens you should consult with your team and/or me. 

 
Task 5: Individual Research Report (IRR) 

Directions: This is a literature survey for your lens of your team’s RQ. Find sources that define the problem your team is 
researching. Creating an annotated bibliography may help in the organization of the IRR. Below are the specific task 
guidelines for the IRR: 

  
CollegeBoard Task Guidelines 

In this project, three to five students collaborate as a team to identify a problem or issue (e.g., local, national, global, 
academic/theoretical/philosophical). Each team develops a team research question and conducts preliminary research. They 
identify approaches, perspectives, or lenses and divide responsibilities among themselves for individual research that will 
address the team’s research question. Individually, students investigate their assigned approach, perspectives, or lens on the 
issue or topic of the team research question. Each student presents his or her findings and analysis to the group in a well-
written individual report that: 

• identifies the area of investigation and its relationship to the overall problem or issue; 
• summarizes, explains, analyzes, and evaluates the main ideas and reasoning in the chosen sources; 
• identifies, compares, and interprets a range of perspectives about the problem or issue; and 
• cites all sources used and includes a list of works cited or bibliography. 

Working collaboratively, the team considers all of the research and analyses from individual team members for the purpose 
of proposing one or more solutions or resolutions. The team: 

• collaboratively synthesizes and evaluates individual findings and perspectives to create a collective understanding of 
different approaches to the problem or issue; 

• considers potential solutions or resolutions and conducts additional research in order to evaluate different solutions 
within the context of the problem; and 

• proposes one or more solutions or resolutions and prepares an argument to support their proposal. 
 

Semester 2 
 
 
Quarter 3 
 
Performance Task 2 Stimulus Material Release 
 
Performance Task 1 Presentations 
 
 
 
Quarter 4 
 
Performance Task 2 Presentations 
 
All materials uploaded to Digital Portfolio 
 
End of Course Exam 
 
  


